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This publication has been prepared for the school 
districts of Dauphin, Lancaster, Lebanon, and York 
counties in Pennsylvania, which are participating jin 
the SPEEDIER Project. Distribution includes other in- 
tereisted educators in the hope that the experiences of 
the SPEEDIER social studies pilots for 1968-1969 will 
provide valuable information to other educators in the 
field. ~ w r 



\ ' 



The report was written by Dr. Charles B. Myers, 
Spcial Science Specialist, but is based on the work 
of all of the SPEEDIER personnel and the participating 
teachers and administrators. Dr. Kendrick M. McCall, 
Director of Research, directed the deve lOpSlvIl w yx the 
assessment design and the reporting of assessment data 
Mrs. Joyce K. Fickes, Information Specialist,, and Mr. 
Edward A. Teichert, Jr., Language Arts Specialist, 
served as editors; and Mrs, Fickes designed the format 
and cover. Mrs. Brenda Pavone, Mrs. Mary Caldwell, 
Mrs.; Betsy Fairall, and Mrs. Kathleen Posey i handled 

secretarial and typing chores . 

\ 

All five social studies pilots described iir the 
report are now in a second year of operation. A pre- 
liminary. report of these activities for the school 
year* 1969-1970 will be available at the end of March 
1970, and a complete report -for 1969-1970 will be 
available after the conclusion of that operational 
year in July 1970. All evaluation and assessment 
findings reported here are described in greater detail 
in a separate publication by Dr. McCall entitled 
Research Report on Social Studies P ilots - - 1968-1969 . 
These reports will* be available upon request from, the 
SPEEDIER Project. 
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SOCIAL STUDIES INNOVATIONS -- 1968-1969 



Introduction 



The SPEEDIER Project (Curriculum Study Research 
and Development Council of South Central Pennsylvania) 
is a curriculum project funded under the Elementary 
Secondary Education Act, Title III. Its activities 
emphasize the implementation of new curriculum ideas 
in the schools that the project serves. Its primary 
purposes are 









1. To improve social studies classroom, 
instruction 

, j 

Z. To improve language arts classroom 
instruction 

/ i 

3 . To produce positive change irt teacher 
classroom behavior. 



- The Project seryes the school systems of the four 
south central Pennsylvania counties; of Dauphin, Lan- 
caster, Lebanon, and YJork. Fifty- two public and private 
gchbol systems. are involved. The Board of Directors of 
the Project is composed of. chie^ school administrators 

from the participating districts . 

‘ ‘ . . . \ 

v The Project staff functioning during the school 
year 1968-1969 include^ eleven full-time professionals 
and five full-time non-professional employees. The staff 
organization was as follows; - 
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_ Executive Director 

Curriculum orPlanning Staff 

Social Science Specialist j ; 

Language Arts Specialist / 

droup Dynamics Specialist 
/ Director of Research . 

- Research Staff > l c - * ' 

Director of) Research , v ~ • 1 

Research Librarian 
Research Specialist 

Implementation Staff (three curriculum consultants)- 

Media Specialist, v ( ^ 

>' -- ' 

The staff members involved directly in the social 
studies pilots and their primary responsibilities were 
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Social Science Specialist 

Reviewed social studies programs for piloting 
Was primarily responsible for pilot model , 
priorities, and procedures ' 

Coordinated all social studies activities 
Research Staff 

„ Searched for all needed information 
Assessed pilot programs 
Monitpred pilot activities 
Supplied miscellaneous support activities 
Implementation Staff 

^ , Two of the three men worked directly With 
pilot teachers as consultants and monitors 
of /pilot 1 implementation 
Media Specialist 

Provided general support activities, including 
the use of audio-visual equipment. 

* 

The social studies component of SPEEDIER is involved 
in three general types of activities: 

„ Full-year pilots / „ 

Shorter te r rm implementation projects * ; 

Consultant services. i , 

/ j. 

This report is limited to the full -year pilot 
activities for the first full operational year, 1968- 
1969 . J , •’ " ‘ 



Purposes of / the Pilots 

o . 1 ’ ' ■ - 

Five social studies pilot programs were selected 

as vehicles to introduce into the schools served b£ 
SPEEDIER the most recent thinking in social studies 
curriculum. Emphasis was placed on new organizations 
of content, new teaching strategies, and ne*r materials. 
The programs selected contain components that SPEEDIER 
personnel consider significant improvements over the 
social studies generally taught in the area, but the un- 
qualified adoption of any of the programs was, not one 
of the pilot objectives. The SPEEDIER Project staff 
expected the pilot endeavor to affect education in 
the fqur cpunties in the following ways : 

, ’ / v ■ V 

1. Improve social Studies instruction as 

evaluated by participating teachers, , 

district administrators, SPEEDIER staff, 
and outside social studies experts 

v 

v 2. 1 Improve teacher classroom behavior as ' 
evaluated by the teachers, their adminis- 
trators, the SPEEDIER staff, ahd outside, 
social studies experts 
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3* Increase local educator understanding of 
) the newpr content, ideas, and teaching 
approaches/ contained in the pilot programs 

* . y 

4. Develop teacher skills in the use of new 
teaching strategies 

5. Develop educator skills in Curriculum 
_ experimentation 

'l ^ 

6. Develop in educators a positive attitude toward 
curriculum experimentation and change 
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Increase educator knowledge about curriculum 
and curriculum change; so the educators would 
be better^ prepared to improve the curricula 
of/their own school systems 



j 
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S . Modify district procedures and policies to 

enhance 'the handling and promoting of change.* 

V ' . . - , - ■ .4 ' ‘ \ 
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General Assumptions 

' ' J 

Some general assumptions on Which the pilots were 
based ate ^ ; ( 

j i'. 1 ■ ■ ' 'Z- ' ' < ’ 

1. Social studies instruction in the four- 

, \ counties has not ke.pt pace with the- newest 
thinking in social studies education /- 

< • J 1 ' « ^ 1 v ,, ' v j. 

2. Moat teachers and administrators in the area 

/ ^ cannot maxe optimal use of the most recent 

thinking without help' from outside their 
district ! ^ 

■ A • ' , . ( .. ^ 

3. It is\ impractical for the school systems - 
individually or cooperatively to~ write a new/ 
social studies program 

' ' , r v ' 

A series of . theoretical presentations to 
teacher son new social studies topics would 
not alona produce significant change in the „ 

classroom 7 ^ 

* * - • - •■•)- 

V ' ' , . " 1 t r 

5. Onb or two -day in-service programs wohld be 
similarly ineffective 
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x Specific objectives appropriate to these eight areas 
were designated, for each pilot. . / - 
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6. Materials that require new approaches to 

handling content and new teaching strategies 
in social studies are now available for 
classroom use 
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These materials can be used as vehicles for 
up-dating social studies curriculum contents, 
teaching strategies , and administrative pro- 
cedures 1 ! ' 

/ j 

An efficient way to produce change in the 
classroom is tp provide- the opportunity 
for teachers and administrators to work 
with npw programs and to provide enough j 

consultant service to make the experience 

as profitable an^d as pleasant as possible 

\ 

r ' 

Even though pilot programs may be rated very 
highly by social studies experts and mhy have 
been found to be valuable by other school 
districts, only local school personnel can 
determine if thp program in question serves ' 
its own objectives and fits into its own 
school setting ' I ' ' 

> ■ ( 

By piloting the programs in their own schools, 
local teachers and administrators will be 
able to make a valid assessment of the pro- ; 
grams in terms of their own priorities 
. - / 

Through the use of pilot programs, school 
district policies and perceptions will be 
niodified gradually and will become more 
appropriate for the promoting of needed 

change \ T 

, ( 

Even if a district decides4iot to continue 
to use a particular pilots program, the ex- 
perienced of trying it fpr one v year will help 
improve its existing social studies program, 
its teacher classroom strategies, and its 
district policies concerning curriculum 
innovation > 



After a period of, cooperative curriculum 
experimentation with SPEEDIER, local school 
districts will b e able to conduct their own 
pilots and to continue curriculum revision. 
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Pilot Progi^s 

The five social studies pilot programs used were 



Program 



Grade level for 
which materials 
were designed 



Fenton Social Science Program 
(Holt, Rinehart and Winston) 9 - 10 






Greater Cleveland Social 
Science Program 



1 > 9 



University- of Minnesota Project w 
Social Studies program 1 - 6* * 

Taba Social Studies Curriculum 1 - $** 

'( 

Senesh Social Science Program 
(Science Research Associates-- 
"Our Working World") . - 1 - 3 



Grade levels 
in pilot 

9 - 12 

_ 1-8 

1-v'- 

! 

1,2 ,3 ,5,6 



1 - 3 



/ 



The programs were selectedr for use hs~ pilots 



because they have been tq commended 1 highly by ' 
experts in the field Jo f social studies education . 

because they incorporate principles and ideas ^ 
which SPEEDIER staff members believe represent 

the future trends in social studies education v 

■ - ' ■ ' 1 , j , \ ■■■ 

because they have a rationale^ consistent with 
the policies of the local school districts ’ 

’ ,/ ~ 

because thoy are developed to the extent that 
teacher woTk in preparing or searching for 
materials is at a minimum ' 1 ' 

because they involve teaching strategies different 
from those usually used, in the classrooms of the 

area ' :«* 

because they\ requite, changes in teacher classroom 
behavior ana ^ 

/ < s . 1 

t , ( 

because they seem to be appropriate vehicles for 
prdducirig significant positive change in a variety 
of instructional components of the school systems 
served by SPEEDIER. . 

' ) • • 



I -1 



\, 



•" ( ^ ■ 

* The. complete Minnesota Program includes grades K-12, but 
only 1-6 were available when the pilot began. 

** The complete Taba Program includes grades 1-8, but only 



1-6 were available when the pilot began. 



* The Pilot Model 



The pilot model that was used contains five phases. 
Phase I - Climatizing 

The climatizing phase of the pilot involves an 
analysis of local school districts by the SPEEDIER . 
staff in an effort to determine the types of pilot 
programs that would be most valuable to them at 
their present stage of development. Once this is 
decided, the SPEEDIER; staff attempts to cultivate 
within the districts a positive attitude toward 
curriculum change and a will to undertake the 
piloting of some new social studies program. 

Staff members meet with social studies teachers 
and administrators in formal and informal settings. 
They discuss needs lor change, possible directions, 
and ways in which SPEEDIER can help. 

Phase IJ - Selection of Program and Establishment 
of Pilot 

^ \ 

r t t 

While the possibility of change is being discussed 
with the local school districts, SPEEDIER staff 
member^ review recent information concerning new 
social studies curriculum development projects. 

They select those specific programs that social > 
studies experts rate highly,- that seem to fit the 
needs of the local schools , and that appear to be 
appropriate vehicles to produce significant change 
,.in the schools. They describe these programs to 
administrators who indicate an interest in pilot 
participation. The administrators then decide if 
their district will participate, to what degree 
they will participate, arid which program or programs 
they will use. 

Phase III - Pilot Operation- -First Year 
This phase of the pilot contains three stages: 

\ „ ( v * 

A. Background preparation for the pilot, in- 

cluding the establishment of pilot procedures 
and scheduling * - 

B. The introductory workshop, usually of three 
to five days duration 

C. Pilot implementation, including classroom use 

of the program and periodic school-year workshops. 
» 

When an administrator plans to have his district 
. participate, an agreement is written between 
SPEEDIER and the district, specifying the roles 
of both parties * The district then selects 



teachers to participate. These teachers attend 
training sessions and workshops, some of which 
are scheduled prior to the start of the program 
(usually in August). Others are held at various 
times during the school year. The actual scheduling 
of the meetings during the year is based on the 
performance and progress of the teachers. Most 
workshop sessions are conducted for a full day 
of five and one -half or six hours or for two 
sessions of two ^and one-half to tfiree hours. 

As the teachers use the program during the year, 
a SPEEDIER implementation staff member visits 
their classes , > observes their teaching, and con- 
sults with them. 

» 

In the implementation part of this phase, four 
different points of emphasis are pursued in a 
rough sequential pattern. 

1. The introduction of pilot materials and the 
development of teacher familiarity with them 

This usually involves the first six to eight _ 
weeks of the pilot. 

\ 

2. ' Refinement 1 of teaching techniques in the use 

of the -materials 1 

* „ , > 

The implementation staff member consults with 
the teachers on an individual basis . Although 
this stage is emphasized primarily during > the 
third and fourth month of the pilot, there is 
an effort to maintain the emphasis throughout 
the school year. 

3. Dissemination of information about the pilot 
program to other teachers within the piloting 
district and to other districts who are not / 
working with this particular pilot program 

4* Critical evaluation of the program and the 
determination by the district of plans for 
• future use 

Phase IV - Pilot Operation- -Second Year 

Districts that decide to expand the program add 
more teachers to' the pilot, usually at additional 
grade levels. SPEEDIER continues to work with 
the new teachers in arrangements similar to the 
first year, and the consultant continues to visit 



\ 



the classrooms of the new teachers. A variety 
of arrangements are made between SPEEDIER and 
each district concerning the role SPEEDIER plays 
in assisting the teachers who are participating 
for their second year. The exact role played 
by SPEEDIER is defined in terms of the districts 
choices and the degree of progress which the 
first-year pilot teachers have made. Usually 
the district, its administrators, and the 
original pilot teachers assume more responsibility 
for the pilot. 

Phase V - Institutionalization { 

Districts wishing to adopt some part of the 
pilot program as a component of their social 
studies program work with SPEEDIER to adapt 
the material to their own objectives and , 
priorities. SPEEDIER also assists with the 
training of the teachers who did not work in 
the pilots to that point. • Gradually the dis- 
tricts assume the entire responsibility for 
the program. SPEEDIER continues to serve as 
a consultant and advisory staff to be called 
upon at the discretion of the district . 



All five social, studies pilots discussed in this 
.report reached Phase III of the pilot model during 
1968-1969. In several districts Phases IV and V have 
since begun. 



SECONDARY PILOT ACTIVITIES 

, ■ ' \ 

• - \ 

Fenton Program' / 

The Fenton Program was the only program used as 
a pilot at the secondary level in the 1968 *1969 school 
year. It was originally developed at the Social Studies 
Curriculum Center of Carnegie-Mellon University, 
Pittsburgh, Pennsylvania, under a grant from the 
Cooperative Research Branch of the United States 
Office of Education. The materials used are those 
of the revised version published as the Holt Social 
Studies Curriculum by tho Holt, Rinehart and Winston 



Company, The total Fenton Program consists of seven 
courses designed to be taught in a sequential, manner 
in grades 9 through 12 . The courses at each grade 
level are as follows: 

Grade 9 

Comparative Political Systems 

Comparative Economic Systems 

Grade 10 

The Shaping of Western Society 

Tradition and Change in Four Societies 

Grade 11 

American History - 

> i 

Grade 12 

Introduction to the Behavioral Sciences 

Humanities in Three Cities . 

- 1 " \ 

The components of the program taught in the pilot 
included only the first four of the seven courses . 

The other materials were not available when the pilot 
begarr^ 

A total of fifteen .teachers in nine school 
districts were "involved in the pilots A breakdown 
by district, grade level, and number of teachers ; 
and students is reported on- fable Ii - ^ 

The Fenton Program combines objectives in four 
major areas: inquiry skills, knowledge', attitudes, 

and values. Heavy emphasis is placed on student use 
of inquiry skills, based on a six step process described 
by Fenton as "a mode of inquiry. " The knowledge or 
information taught in the program centers around 
"analytical concepts" drawn from' the social sciences. 

The value objectives are pursued through a method, 
of teaching that involves the analysis of value 
conflicts by students under teacher direction. The 
general process for this component of the program is 
similar to that developed by Donald W. Oliver and 
his co-workers in the Harvard Social, Studies Project.^ 
Specific content covered is that which fits the inquiry, 
conceptual, and value objectives. 



Pilot Preparation 



i 



The Fenton pilot effort began in early spring 
1968 with Dr. Charley B. Myers f analysis of the 
nature of the new social studies curriculum projects 
for secondary schools. Dr. Myers and Dr. Thomas S. 

Hamill discussed the latest reports from project 
centers throughout the country and decided that the 
Fenton Program would be most appropriate for SPEEDIER 
to offer to its participating districts as material 
for initial pilots. Criteria used in- the selection 
were: the rationale and assumptions of the project, 

the availability of the materials, the assessed stage 
of development of the schools in the area, and the 
willingness of the teachers in the area to accept 

certain new typfcs^ of materials and teaching ideas., 

/ ' ■ , ■ J ' 

On May 15, 1968, a conference was held at which 
Mitchell P. Lichtenberg of the Social Studies Curriculum 

, Development Center at Carhegie-Mellon University 
explained the nature of the Fenton Social Studied 
Program to approximately 90 educators from the districts 
served by SPEEDIER, Following that meeting, Gebrge M. 
Baer, Curriculum Specialist, and the only SPEEDIER staff 
member who had joined Dr Hamill on a full-time basis 
by tha/t time, contacted all educators., who indicated on 
the conference evaluation form that they wanted more 
information. Mr. Baer discussed the nature of the 
Fenton Program in more detail and described the kinds 
of^ activities that would be involved in the pilot. ' 

Eight school districts indicated they were interested 
in participating. (A ninth district that began using 
the Fenton Program on its own decided to affiliate 

with the SPEEDIER pilot later.) 

— - ' ' , ~ - ' 

Mr. Baer and the chief school administrators in 
the eight districts developed plans for the pil^ot during 
the academic year 1968-1969. The administrators selected 
the teachers and the grade levels that were to be in^ 

, volyed in the pilot. The bases for their selection 
varied. Some of the teachers chosen had indicated dis- v 
satisfaction with their current social studies program; 
others expressed an interest in working with something 
new, some specifically mentioning the Fenton Program. In 
a few situations the choice of participating teachers 
was almost an i arbitrary selection that can be described 
only as the personal choice of the administrator. After 
Mr. Baer and the school administrator agreed on the 
process for purchasing materials and other administrative 
details, am agreement specifying responsibilities was 
drafted and signed by the school district and SPEEDIER. 
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Introductory Workshop 

On August 26-29, thirteen teachers selected to 
work with the Fenton pilot attended a four-day workshop. 
(Two other teachers were added later.) During these 
four days the nature of the SPEEDIER .Project , the 
purposes and activities of the pilot, and the nature - 
of the Fenton Social Studies Program were explained. 
During the first day, Lewis N. Shaten, sdcial studies 
teacher and department chairman at Elkins Park Junior 
High School, Cheltenham (Pennsylvania) School District, 
demonstrated one of the Fenton lessons. Following 
the demonstration, the teachers analyzed Mr. Shaten* s 
presentation and discussed in detail the techniques 
and strategies involved in inquiry teaching as suggested 
in the Fenton Program. On the, second day a similar 
discussion and analysis was pursued, based on a film 
of Dr. Fenton Reaching a group of high school students., 

\ .*1 t ' 

* / 

On the third day. Dr. Hendrick McCall of the 
SPEEDIER staff introduced the teachers to a modified 
form of the Flandbrs interaction Analysis System, 

The teachers, then worked with the system in analyzing 
the video-tape of Mr. Shaten *s lesson and the Fenton 
film. On the fourth day, one of the teachers of 
, they group prepared a lesson and taught it to the 
others. The presentation was replayed on video- 
-tape and analyzed by all of the participants^ r> 

'' . r ^ 

i 

1 j ; . ^ 

Pilot Implementation -- George M. Baer, Implementation 
^ : Director 

, t 

, Introduction pf Matprials 

I ' ^ * * , 

x Many of tjhe teachers began to use the Fenton 
materials at the start of the school year as planned,. 

A few had to delay the beginning of the pilot because 
the Holt, Rinehart apd Winston Company was late in 
supplying materials to the districts. All of the 
schools did have the pilot under way before the end , 
of September. Where there was a delay, teachers 
taught some of the material, they had used the previous 
year or taught about the up-coming presidential election. 
A few worked with experimental Unit samples that 
were developed a year earlier by Holt. ./ 
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From the beginning of the classroom work until 
November 13, when the first follow-up workshop was 
held, the teachers concentrated on becoming familiar 
with the program, establishing a pattern in working 
with it, and helping students adjust to the new 
learning climate. 

On November 13, the teachers met with Mr. Baer, 

Dr. Myers, and Dr. McCall. They reported some of the 
problems involved in the implementation process, em- 
phasizing some administrative and procedural difficulties. 
Time was also devoted to discussions of specific teachers 1 
experiences and of the modifications^ they had made in 
the teaching strategies outlined in the teaching guide. 
They reported on the results of teaching the lessons 
as designed and on the modifications they had undertaken. 
Concern was voiced for a closer analysis of the question- 
ing technique involved in Fenton* s directed discussion. 
This topic had been planned for the session but, 
because the teachers, chose to devote more time to 
sharing and analyzing their own teaching experiences , 
it was postponed until the following meeting. 

Refinement of Teaching Techniques 






: After the November 13 meeting, the teachers con- 
centrated on refining their teaching skills in directed 
discussion, inquiry, and value clarification as called 
for in the Fenton Program. Classroom observations by 
Mr. Baer provided feedback for teacher self -analysis . 

A workshop on February 7 focused on the, teaching 
techniques of the Fenton Program. The teachers dis- 
cussed the weaknesses and strengths of the materials 
based on their experiences to that date . They described 
classroom techniques ^they had found valuable, reported 
on student reaction to the program, and suggested ways 
in which the material could be adapted to meet even 
better the needs of y their particular students. They 
analyzed a demonstration film of a value clarification, 
lesson taught by Fenton and listened to a presentation 
on the Bloom taxonomy of cognitive skill objectives. 

Bach teacher was also given a cony of Norris Sanders* 
C lassroom Questions : What Kind?^ for use in analyzing 

Kis own classroom questioning technique. Mr. Baer 
discussed the Sanders book with individual teachers 
during his subsequent visits. 



Norris Sanders , Classroom Questions : 
(Harper and Row : New York, 1 §6 6) . 



What Kind? 
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Dr. McCall met with each teacher individually 
during the meeting to compare the results of the 
analysis of the audio -tape recording of one of his 
classes with the Self -perception Inventory administered 
at the start of the pilots. The teachers drew their 
own conclusions from the comparison and matched them 
with the strategies suggested by the Fenton Program. 

» ^ - 

Dissemination 

\ 

Arrangements for the dissemination of information 
for all the pilots began in early February. Pilot 
teacher^ and" their principals were askpd no select 
one day a week when visitors from the other school 
districts in the four counties could observe the pilot 
classes* This information was sent to all chief 
schooL administrators with an explanation of the pro- 
cedure by which visits could be arranged.. Visits 
began February 17 and Continued until. March 8. The 
purpose of the visits was to enable non-pilot educators 
to see the programs being taught and to j talk with thd 
pilot teachers so chey could' determine for themselves 
the degree to which they would be involved in pilots 
the following year. ' 

\ t . ' ' ■ ' / - \ 

In addition to the in-class observations, pilot 
information sessions were scheduled, where pilot -> 
objectives and procedures, and the nature, of each of _ 
the five pilot programs were explained. Some video- 
tapes were also preserved, with the approval of the, 
teachers, for viewing, by school representatives con- 
templating adding pilots. \ 

„ 
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Critical Evaluation . ’ - , 

. s ' } j f 
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The final phake of the pilot began in March and 
consisted of a critical analyses of the program, its > 
materials, and its teaching strategies. The analysis 
was calculated to enable districts to determine their 
future course of action.'. A workshop was held on May S 
concentrating on this analysis. Original plans called 
for the use of the Curriculum Analysis System developed 
by the Spcial Science Education Consortium; but, because 
of the limited amount of time and the limited degree of 
sophistication of the teachers and districts , the plans 
were modified. As s a result, the analysis involved only 
a discussion-type review by the teachers of the Fenton 
Program and of their use of 4^. Each teacher decided 
if he wanted to icbntinue using it and if he wanted to 
recommend its expanded use in his district. 

• - •_ •/ ■ 
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